Advising Assessment Report
Academic Year 2018-2019

The mission of the Office of Advising Strategies (OAS) is to
educate, lead, and advocate for advisement.

Background
The OAS assessment plan focused on each having a goal for students, colleges, advising,
professional development, and an OAS function. The plan was shared with advising managers in a
Provost’s Committee for Advising (PCA) meeting, and were notified of their role in reporting
results for Goal B. Similarly, college advising centers were informed of Goal A during Advising in
New Student Orientation (NSO) meetings, so that LoboWeb and LoboAchieve tasks could be
incorporated in their advising sessions. The NSO Advising evaluation questions were reviewed,
revised, and approved by the college advising centers. The Training and Education Committee was
made aware of Goal C, and planned programming to meet this objective. The Director of Advising
Strategies was responsible for actualizing Goal D. This report includes the four major goals with
assessment standards along with a background, results, analysis, recommendations, and evidence
for each goal.
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Goal A
Students gain knowledge about course registration and accessing their advisor from college
advising units at New Student Orientation (NSO).
Assessment Standards:
CAS Domain-Knowledge Acquisition, Integration, Construction, and Application (KAICA),
Practical Competence (PC), and Humanitarian and Civic Engagement (HCE), NACADA
Informational Core Competency, UNM 2020 Goal 2, OAS Mission: Educate.
Goal B
Colleges will update, when necessary, information on their posted degree program/major(s).
Assessment Standards:
CAS Domain-Knowledge Acquisition, Integration, Construction, and Application (KAICA),
Practical Competence (PC), and Humanitarian and Civic Engagement (HCE), NACADA
Informational Core Competency, UNM 2020 Goal 2 and 3, OAS Mission: Lead and Advocate.
Goal C
Advisors will gain knowledge about current advising practices during OAS-provided professional
development.
Assessment Standards:
CAS Domain-Knowledge Acquisition, Integration, Construction, and Application (KAICA),
Practical Competence (PC), and Humanitarian and Civic Engagement (HCE), NACADA
Conceptual, Informational, and Relational Core Competencies, UNM 2020 Goal 2 and 3, OAS
Mission: Educate and Lead
Goal D
The Office of Advising Strategies will continuously improve advising practices.
Assessment Standards:
CAS Domain-Knowledge Acquisition, Integration, Construction, and Application (KAICA),
Practical Competence (PC), and Humanitarian and Civic Engagement (HCE), NACADA
Informational Core Competency, UNM 2020 Goal 2 and 3, OAS Mission: Advocate and Lead
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Unit Goal A:
Students gain knowledge about course registration and accessing their advisor from college
advising units at New Student Orientation (NSO).
Advising during NSO exposes first-year students to online advising tools used to register for
courses and schedule appointments with their academic advisors. About 4-6 hours during the NSO
freshmen orientation program is devoted to academic advisement. Within that time, students search
and register for courses using LoboWeb. Students also schedule a follow-up appointment with their
advisor using the LoboAchieve scheduling platform. Students were asked to complete a sixquestion online evaluation at the end of their NSO advising session. 2,653 new beginning freshmen
enrolled in the Fall of 2018, of which, 2,049 completed the survey. Some questions asked students
to self-report on a few advising learning outcomes.
AUO A1 Benchmark:
Students will gain knowledge to navigate LoboWeb and LoboAchieve from their NSO advising
sessions.
Background
Of the online advising tools provided, students spend the most time on LoboWeb during NSO
advising sessions. Advisors show students how to navigate the system efficiently and teach them
how to interpret the system’s language, such as abbreviations. As students select courses of
interest, advisors provide feedback, check their schedule, and ensure their enrollment consists of
workable class arrangements that fulfill the students’ needs and requirements. Furthermore, advisors
use this time to guide and equip students with resources that will help them in and beyond NSO.
Results
With time and effort, advisors were able to teach students how to use two important online advising
tools: LoboWeb and LoboAchieve. Students must register themselves using UNM’s registration
self-service system, LoboWeb, which also provides students the ability to search and register for
courses, thus resulting in a developed schedule of registered courses.
In the six-question online NSO evaluation, students were asked to evaluate their level of agreement
on the following statement: “Based on advising during New Student Orientation, I am confident in
using LoboWeb to search for classes on my own.”
Results showed that a total of 44.68% of students strongly agreed and 45.02% agreed with the
statement (Appendix AUO A1 Chart A).
Students were also asked, “Based on advising during New Student Orientation, I am confident using
LoboWeb to view my schedule.” Students strongly agreed at a 53.07% rate, while 40.2% agreed
with the statement (Appendix AUO A1 Chart B).
Analysis
NSO is a critical time where a variety of resources are presented and utilized to help students enroll,
thus requiring teaching students the usage of online advising tools. Since students must self-enroll
through LoboWeb, it is important to familiarize them with registration functions in order to be selfPage 4 of 49

sufficient in subsequent semesters. Although we rely on students to self-report their learning, it
mirrors what is observed during NSO.
We did not ask students if they gained knowledge while navigating LoboAchieve because it closely
resembled the question asked to measure benchmark AUO A2.
Recommendation for Improvement/Changes
In 2019, the NSO program requested folding advising questions into their assessment instrument.
The program will continuously seek ways to condense the evaluation and only ask the most
necessary questions. Advising can consider using enrollment data as evidence of these goals as
students must self-enroll using LoboWeb, thus eliminating the need to ask the NSO Evaluation
questions previously discussed for benchmark AUO A1.
Actions and/or improvements that were implemented during the 2018-19 Academic year
The assessment question was improved to gain better insight into the students’ level of learning.
The 2017 NSO survey asked students the following: “I am comfortable further exploring LoboWeb
and LoboAchieve.” This question assessed a low level of learning. For this assessment cycle,
students’ were assessed by being asked to analyze their level of confidence in using the online
advising tools presented to them, providing an in-depth exploration of their learning levels toward
using the online resources provided individually.
Verification or evidence used
The NSO Evaluation was the sole source of evidence. Although we know that students must use
LoboWeb to enroll in the University, enrollment data was not used.
AUO A2 Benchmark:
Students will gain knowledge on how to access their academic advisor from their NSO advising
session.
Background
During NSO, students are highly guided to their advisement session with NSO staff walking them
to their advising location. Minimal effort, on the students’ part, is needed to find their advisor for
their first advising session. Students need to know how to access their advisor outside of the NSO
structure. Advisors email their assigned students before and after orientation, allowing students to
access their advisor through email messages; however, for this benchmark we rely on teaching
students how to use LoboAchieve, an online self-service appointment application.
LoboAchieve is the best way for students to schedule appointments with their advisor. During NSO,
advisors set aside time to have students schedule their first advisement appointment. This requires
students to log into loboachieve.unm.edu to view their advisor’s schedule and contact information.
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Results
Students were asked to evaluate their level of agreement on the following statement: “Based on
advising during New Student Orientation, I am confident in finding my advisor’s calendar in
LoboAchieve.”
Composite responses indicate that 41.27% strongly agreed and 42.05% agreed with this statement
(Appendix AUO A2). Individual college advising centers show similar results to the combined
outcomes.
Analysis
Students will access their advisors using various methods, including LoboAchieve, email, online
information, and walk-in hours. Asking about LoboAchieve on the NSO Evaluation is one method
of measuring success for this benchmark. Assessing knowledge gained via contacting advisors
through UNM email is challenging. A small portion, about 16.64%, (Appendix AUO A2) were
either neutral or disagreed with the statement on gaining knowledge of LoboAchieve. It is unknown
as to why almost one-fifth of students lack confidence in using this online application.
Recommendations for Improvement/Changes
Before 2014, students did not have a self-service appointment application. Therefore, advising
wanted to teach students how to use technology during early assessment planning. Now, selfservice appointment scheduling is common, thus advising can move away from this benchmark
toward a more complex task. Scheduling follow-up appointments can remain a task during NSO as
a practical assignment, but does not need to be assessed further. Additionally, if LoboAchieve
reporting comes to fruition, an analysis of creating appointment activity during NSO dates could
provide evidence, thus eliminating the need to ask a question on an evaluation.
Actions and/or improvements that were implemented during the 2018-19 Academic year
In 2017, the NSO survey combined questions about LoboWeb and LoboAchieve; therefore, it was
difficult to discern whether students learned how to navigate both applications in the same manner.
Verification or evidence used
The NSO Evaluation was the sole source of evidence.
Unit Goal B:
Colleges will update, when necessary, information on their posted degree program/major(s).
As UNM pursued initiatives to increase student enrollment, retention, and graduation, the necessity
of providing timely updates to degree requirements became apparent. Furthermore, UNM noted a
need to improve the communication of information that would engage students and provide them
with motivational interactions with the university and their departments.
Because this goal measures colleges, academic advising plays an essential role in the dissemination
of educational information to students; thus, leading to the development of Goal B.
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AUO B1 Benchmark:
Colleges will update degree requirements on their website(s) on a semester basis.
Background
This benchmark was created to ensure that students had access to the most current version of their
degree plan in order to help them plan their academic schedule and overall degree path. Each of the
12 colleges with undergraduate degrees submitted individual reports on their AUO B1 benchmark
results, which were merged for composite results for this report.
Results
All 12 colleges demonstrated efforts through which students could more easily obtain up-to-date
information in regards to their degree program. These updates took shape through a variety of
methods: creating and updating internal websites, the UNM degrees site (degrees.unm.edu), the
UNM catalog, and employee training.
Of the 12 units, 11 made updates to the degree program requirements listed on their websites. These
updates included reviewing degrees for any potential changes to courses or deadlines (Appendix
B1A, B1D), updating websites per catalog changes (Appendix AUO B1C), reviewing website
traffic for efficacy (Appendix AUO B1B), the addition of new programs (Appendix AOU B1E),
and creating college-wide websites to centralize where information about degree programs are
located (Appendix AUO B1F). However, Honors College (HC), a young unit with a new advisor,
focused on their advisor’s familiarity with their program, the current information available, and on
creating new content to be deployed based on that review (Appendix AOU B1G). Colleges also
reviewed UNM Degrees (Appendix AUO B1H) for their accuracy as well.
Analysis
The efforts made by colleges to update degree information has led to a continued general
improvement in the facilitation of student access. All colleges demonstrated a commitment to
providing students with timely information needed to make appropriate academic decisions.
However, many colleges continue to house student degree information in multiple venues and
different formats (Appendix AUO B1I). This bifurcation is of continued concern, as it can lead to
confusion for new students, and those changing majors.
Recommendation for Improvement/Changes
The original wording of this goal failed to meet the culture in which departments create and share
degree information. However, the overall need to have a centralized location on which all
departments maintain and update their degree plans remains. OAS has a close partnership with The
Institute of Design & Innovation (IDI) on the UNM degrees site in support of the university-wide
goal to create a standardized and easily accessible version of all bachelor’s degree requirements.
Departments could then link their specific degrees on the UNM degrees site to their website if
desired. Thus, updates to UNM degrees must be the primary focus for any future analysis of degree
updates. This goal also fails to recognize updates provided on social media platforms, email, and
updates to websites in general to facilitate a smoother student experience.
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Furthermore, updates to degrees seldom happen on a semester-by-semester basis, as colleges
primarily update based on the approval of curriculum changes that are typically finalized in May of
each year. Additionally, degrees may go through extended periods without changes. For this
benchmark to provide meaningful future analysis, it must measure 1) what changes colleges make
(departments giving specific dates, class, or grade requirements that were changed), 2) where
colleges specifically make these changes, 3) the way colleges communicate these changes to
students and the university, and 4) measuring students’ perspectives and engagement with these
updates.
Describe the actions and/or improvements that were implemented during the 2018-19
Academic year
As was noted in the 2017-2018 OUA Assessment Report, this goal fails to measure whether student
learning occurs with degree requirements. The goal appears to be compliance based as was the case
in the 2016-17 cycle. Moving forward, an integrated approach that considers student impact and
engagement will need to provide further measurable student learning outcomes.
Verification or evidence used
While all 12 colleges submitted evidence in their individual reports, seven examples of evidence
were used in this report.
AUO B2 Benchmark:
Colleges will communicate student academic opportunities and resources via email, website, and/or
social media on an annual basis.
Background
Colleges engaging student involvement with their advising centers are vital for retention and
graduation. In 2014, the University moved pre-major advising to each of its respective academic
colleges, so that students could develop an affinity with their degree program from the first semester
to graduation. Colleges then became responsible for communicating with all students pursuing their
major and/or degree program. Each of the 12 colleges with undergraduate degrees submitted
individual reports on their AUO B2 benchmark results, which were merged for composite results
for this report.
Results
All 12 colleges demonstrated efforts through which they shared information about their academic
and professional opportunities and resources. They did this through email, social media, college
websites, and message boards.
While all colleges utilize email in some capacity, seven have created dedicated listservs that are
used to reach specific student populations (Appendix AUO B2A). Seven units also use social
media (Facebook, Twitter, Instagram, and LinkedIn) to share information with students (Appendix
AUO B2B). While the College of Fine Arts (CFA) utilizes social media, they have also gone one
step further in running and maintaining a dedicated internal message board for their students
(Appendix AUO B2C). Other unique outreach methods include digital newsletters from the
College of Arts & Sciences (A&S) and HC (Appendix AUO B2D), and the College of Education’s
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(COE) digital streaming (https://vimeo.com/299285192/4f2a209dab) of pertinent information in
student areas in their buildings.
Analysis
The outreach efforts made by colleges to provide students with relevant information continued to
advance successfully. Eleven colleges used at least two methods for student outreach, and showed
consideration in how they did so.
However, each of these outreach modalities bestows unique challenges. Students receive a high
frequency of email from UNM in general, and the problem of not overloading students with
superfluous messages continues. Colleges are using dedicated listservs and newsletters to counter
the trend of students not reading or merely deleting emails due to this influx. Social media requires
colleges to be familiar with posting trends and the ability to provide content that appeals to students
deciding to follow them actively. Newsletters are time-consuming to produce and require a high
continuation of new content, which requires software and staff to write the content. The more
methods colleges use, the more time they have to give learning to be proficient in it, and carefully
watching multiple platforms for student responses. Each platform comes with differing Family
Educational Rights and Privacy Act (FERPA) concerns. Moreover, there is an overall array of
locations for this student information, with no standardization in its presentation or volume.
Assessing the outreach done by colleges is essential to creating a broader framework to measure its
efficacy, and overall outreach plans in the future.
Recommendations for Improvement/Changes
This goal recognizes the need for colleges to engage with their students. However, it fails to
account for what meaningful engagement is, what it should look like, or ask that colleges reflect on
their efforts. Emphasis is on an action occurring, not the impact of those actions. This lack of
standardization makes cross-comparison difficult. All colleges serve different students, and require
different approaches to serve them best. The visual focus of Instagram helps CFA promoting the art
of their students while a weekly student newsletter matches in the interpersonal community that the
HC desires. As was the concern with benchmark B1, this lack of standardization leaves too many
venues for students to contend with, especially when changing majors. As more colleges turn to
University Communication & Marketing (UCAM) for assistance in polishing their outreach
methods, it might behoove the advisement community to work with UCAM in a broader capacity.
While every effort should be made to allow colleges to reach their students in the fashion that best
suits their academic culture, attention can still be paid as to how that culture can be broadened to fit
into a wider university framework. This will allow its efficacy to be measured, enabling colleges to
ensure that the time investiture for platforms matches their output.
Describe the actions and/or improvements that were implemented during the 2018-19
Academic year
During the 2018-2019 academic year, HC and the College of Population Health (COPH) became
active in the advisement community, and submitted their first assessment reports. HC’s report
focused on training staff so that these goals could be met at a future date, and on their weekly
student newsletter. The COPH found itself with the unique challenge of having little website
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control due to the UNM Health Sciences Center running all program websites. Social media
provided COPH the ability to provide students with more timely information.
Verification or evidence used
College advising centers submitted examples of listserv and social media messages, newsletters,
message boards, and videos. This provided a broad-brush insight into communication efforts to
students.

Unit Goal C:
Advisors will gain knowledge about current advising practices during OAS-provided professional
development.
Advisors must be able to assist students through their educational path. OAS works to educate
advisors by providing comprehensive training for new hires and continued professional
development opportunities for all advisors. Such opportunities allow advisors to stay up-to-date and
informed on advising practices and essential changes.
AUO C1 Benchmark:
New advisors will gain knowledge of UNM academic advising programs, policies, and practices
during New Advisor Training.
Background
In 2017, advisor training moved from a week-long, face-to-face, training to a year-long, hybrid
approach to give new advisors the flexibility of a self-paced online training model. The face-to-face
training content was transferred to Blackboard Learn as an online course with the addition of 12
monthly face-to-face meetings, 10 hours of required outside shadowing, and a final portfolio (which
is required to be completed within six months of being hired). The portfolio includes an advising
philosophy, advising goals, Learn module assignments and quizzes, a reflective essay, shadowing
observation summaries, and a supervisor signature form. An onboarding document informing new
hires of training requirements is given to new advisors at the start of their employment. Supervisors
also receive an onboarding document to guide them through the training requirements (Appendix
C1A and C1B).
Results
Portfolios demonstrate advisors meeting desired training outcomes and reaching proficiency for
advising students, thus are excellent sources at assessing the AUO C1 benchmark (Appendix
C1AC). During the 2018-2019 assessment cycle, 25 of 29 new advisors completed their final
training portfolio. Online modules include readings, videos, quizzes, and individually graded
reflective essays. All online materials cover programs, policies, and practices as follows:
•
•
•

Module 1: Introduction to the Training Modules (learn how to navigate Blackboard courses)
Module 2: Introduction to UNM (UNM History and Demographic information)
Module 3: Ethics & Legal Policy for advisors
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•
•
•
•
•
•
•
•
•
•
•
•

Module 4: UNM Policies and Procedures
Module 5: The Advising Profession (NACADA)
Module 6: Theories & Approaches
Module 7: Intersectionality - Encompassing all Identities
Module 8: Using the Catalog
Module 9: Freshmen Advisement & Placement
Module 10: Majors at UNM
Module 11: Advising Notes
Module 12: Student with Individualized Support (all integrative and supporting
departments)
Module 13: Students Not Making Progress (probation, suspension, unsatisfactory academic
progress)
Module 14: Graduation
Module 15: LoboTrax/TES

Analysis
Completion of the advising portfolio provides a diversified way to document advising expertise and
readiness for seeing students. A total of 25 new advisors completed the mandatory training
requirements and demonstrated a strong foundation to be successful advisors. Advisors had a
maximum of six months to complete their portfolio; however, advisors from academic units needed
a shorter timeline since their primary role was advising. Advisors from integrated advising units
needed more than six months if their advising duties were minimal. Supervisors were contacted
weekly to ensure advisors were promptly completing their training to hasten the training
requirement. It is vital to have supervisor support in the training requirement so that new employees
may be given work time to fully engaged in learning the material.
Recommendation for Improvement/Changes
Outside of having a six-month maximum expectation for completing training, OAS has not received
feedback as to how that timeline fits with supervisor expectations. The onboarding document will
be updated to require a supervisor to include a timeline for portfolio completion. This will help the
OAS trainer accurately pace the new advisor’s progress in the modules to ensure they are meeting
timeline requirements, and will communicate progress weekly.
Actions and/or improvements that were implemented during the 2018-19 Academic year
Previously, only the OAS trainer reviewed the portfolio. Thus, supervisors were unaware of the
training process. A supervisor signature form was added to the portfolio to ensure the supervisors
could see the work that their new advisor had submitted during training and verify they were
satisfied with the new advisor’s efforts. Supervisors could then give positive feedback or require
additional work before submitting the portfolio to the OAS trainer. Additionally, learning outcomes
were added to the shadowing document to help advisors and supervisors understand the value and
importance of shadowing outside of their department. (Appendix AUO C1D).
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Verification or evidence used
The portfolio of 25 new advisors was the primary evidence for assessing the fulfillment of this
benchmark.
AUO C2: Benchmark:
Academic and Integrated Advisors will gain knowledge about best practices during Advising
Matters and/or Advisor Institute(s).
Background
In 2017, a committee called “Advise-L” held periodic, informal, advisor meetings that included
informational presentations by advising-related departments. The meetings were poorly attended
and did not offer professional development opportunities. OAS repurposed the committee as the
newly titled ‘Training and Education Committee’. This committee now plans, organizes, and
coordinates Advising Matters and Advisor Institutes meetings throughout the year. Advising
Matters meetings provide professional development opportunities that are knowledge and skill
building based so that advisors can have up-to-date information and increase their repertoire for
helping students. Advisor Institutes, which are held bi-annually, provide a one-day, conference-style
approach, with a variety of topics relevant to advising. OAS held eight Advising Matters meetings,
and two Advisor Institutes during this assessment cycle.
Some of the content included in last years’ meetings included: Health Sciences graduate &
undergraduate programs, Innovation Academy, General Education changes, Common Course
Numbering initiative, and individual college presentations. Other content included information on
working with specific populations of students from departments such as El Centro de la Raza,
American Indian Student Services, African American Student Services, and the College Enrichment
Program. Most of the meetings highlighted an advising center who were given the opportunity to
present and share information on their processes and degree programs.
The Fall 2018 Advisor Institute included a variety of breakout sessions by the UNM community as
well as a keynote speaker who presented on identifying students’ assets and helping build upon
them (Appendix AUO C2B). The Spring 2019 Institute focused on the changes with General
Education by having multiple members of the General Education Fellows Program present to the
advisors (Appendix AUO C2C).
Results
Overall results show that 83% of advisors agree that Advising Matters meetings provided updates,
approaches, and strategies for use in their daily advising practices (Appendix AUO C2A Chart 1).
The majority of advisors, about 87% agreed that the content provided during the Advising Matters
meetings included information and/or updates that were important to their work with students
(Appendix AUO C2A Chart 2). Evaluation results also show that the majority of advisors agreed
that the meetings provided content that helped them develop their advising practice. However, 27%
were neutral or did not think they were receiving content that helped them develop as advisors
(Appendix AUO C2A Chart 3). About 94% of advisors strongly agreed and agreed that Advising
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Matters meetings helped them stay current with changes that are occurring at UNM (Appendix
AUO C2A Chart 4).
Evaluation results for the Fall 2018 Advisor Institute indicate that 78.6% of advisors agreed that
they gained knowledge that can guide their advising practices (Appendix AUO C2A Chart 5). The
evaluation results for the Spring 2019 Advisor Institute indicated a total of 69.2% of advisors
strongly agree and agree that the information they gained during the Advisor Institute will help
guide their advising practice (Appendix AUO C2A Chart 6).
Analysis
Advisors were given the opportunity to participate in eight Advising Matters and two Advisor
Institute professional development meetings. The content provided at the Advising Matters and
Advisor Institute meetings included important curriculum updates, approach techniques, strategies
to use in their advising practices, and information to share with their students. Professional
development for advisors helps set expectations for possessing a high level of knowledge and skills,
while providing advisors the tools and practice to advise students. The evaluation questions did not
precisely measure whether best practices were shared.
Recommendations for Improvement/Changes
Questions on the Advising Matters evaluation will be improved to ensure benchmark measurements
are more accurate. Additionally, we will cease requesting an evaluation after each Advising
Matters meeting and only request an evaluation after four meetings to increase the number of
responses. The Advisor Institute evaluation was improved in the Spring of 2019 from the Fall 2018
version, but could measure another outcome besides gaining knowledge.
Actions and/or improvements that were implemented during the 2018-19 Academic year
The Training and Education committee continued to solicit feedback after the Advising Matters and
Advisor Institute meetings to ensure they were addressing the expectations and needs of the
advisors who attended. In order to gain useful feedback, a variety of questions was used throughout
the year to fine-tune, which will provide insightful and comprehensive feedback. The evaluation
for Advising Matters is still in the process of being modified.
Verification or evidence used
Data from Opinio evaluations sent after Advising Matters meetings and Advisor Institutes were
used to assess this benchmark.
Unit Goal D:
The Office of Advising Strategies will continuously improve advising practices.
In fulfillment of its mission, OAS advocates for the advisement community. As such, OAS strives
to provide a professional environment by examining the classification of advising positions.
Furthermore, OAS values excellence by promoting an advisement model of continuous
improvement, thus evaluating advising systems to provide efficient student advising services.
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AUO D1 Benchmark:
Ensure that all individuals performing undergraduate academic and integrated advisement are
classified appropriately.
Background
As part of the ongoing advisement study that began in Fall 2017, OAS and the Human Resources
Compensation Department (HRC) had been reviewing the advising structure of 22 classifications
(see Table 1). During this assessment period, equity grids and resumes of over 150 staff advisors
were collected to study classifications and gather information on years of experience and advisors
level of education. Based on the data collected through the advising study, HRC revised the
classification structure to three job families with four similar classifications in each job family. In
November 2018, HRC issued a crosswalk and basic job descriptions of the new classifications.
Further, in January 2019, supervisors could submit an abbreviated Position Review Questionnaire
(PRQ) if they wished to modify the initial classification of individual employees.
Table 1.

Results
Based on the data collected, HRC moved advising positions to a new classification structure that
was implemented May 1 for exempt employees, and May 11 for non-exempt employees (see Table
2). The University was able to move from 22 classifications to 12, thus streamlining our structure.
The academic family is made up of staff employed in academic colleges with an integrated family
of staff working in support services. The International job family is specific to the Global
Education Office. The new structure placed classifications within job families at equal levels across
the three categories. Although the impacted classifications in Table 1 were organized by job family,
advisors had not previously been placed within any structure because the job family concept had not
been in place. Additionally, HRC also conducted a market study, and in some cases, adjusted the
grade level to reflect the market.
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Table 2.

Analysis
Overall, the study clarified roles and responsibilities within classifications, making it more
transparent as to which type of advising each family conducts. The advisement study impacted over
150 employees, with some staff moving out of the advisement job family and others moving in.
The shift of some positions from exempt to non-exempt status caused integrated advisement
departments to significantly alter their staffing models, particularly during heavy programming
cycles.
Before the advising study, it was difficult to determine the University’s student to advisor ratio. It
had been unclear as to who conducted academic advisement since advising centers did not adhere to
similar job classifications across the University.
Recommendation for Improvement/Changes
There were periods when very little was communicated to constituents, usually due to a cycle of
data analysis or pending approvals of various administrative levels for pending changes. There
were information gaps based on roles, with the most information shared with advising managers and
directors and the least shared with Academic Operations Officers. Future studies should explore
ways to keep all constituents informed.
Actions and/or improvements that were implemented during the 2018-19 Academic year
The 2017-18 cycle kicked off the study and focused on preliminary data collection, thus was too
early to have results or recommendations for improvement.
Verification or evidence used
Data used in this study is confidential with employee information; thus, the evidence is based on
communication sent to constituents through various phases of the study.
See Appendices AUO D1A – D1D for evidence.
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AUO D2: Benchmark:
Examine and/or evaluate UNM advising practices that result in effective operations for advisors
and/or students.
Background
Previous advising surveys (See Appendix AUO D2A) revealed that students rely heavily on
advising information posted online; therefore, it was important to evaluate the effectiveness of
advising information on academic and integrated advising websites. The Peer Review
subcommittee of the PCA reviewed advising websites to assess organization, language, content, and
navigation ease.
Results
The Peer Review subcommittee reviewed seven sites using a rubric. The websites were as follows:
•
•
•
•
•
•

University College
o Exploratory and Pre-Professional Advisement Center
o Liberal Arts and Integrative Studies.
El Centro de la Raza
College Enrichment Program
students.unm.edu
Office of Advising Strategies
gened.unm.edu

The Director of University Advisement passed along feedback to units that were evaluated to
managers with suggestions for change as well as positive feedback (Appendix D2C). The
mechanism in place provided feedback intended to improve upon online information, but the
structure lacked a method for advising units to report any changes. Much of the feedback focused
on unclear language, poor formatting, broken links, and outdated information. The committee
recommended that sites with heavy texts make revisions so that those scrolling through advising
sites could easily pick up information. The communication to departments asked managers to
review their communication method and reflect on the tone to ensure the information was student
friendly.
The following are two examples of the type of feedback given to advising areas:
Navigate Your Major
 If you click on Navigate Your Major from tabs, it makes you choose
Advisement or Future Transfer Student, but if you click on the Navigate
Your Major tile, it takes you straight to the Advisement page (with no
mention of the transfer page)
o It may be helpful to have a landing page or home page for Navigate
Your Major with the Finding My Major info and then both option
(Advisement & Future Transfer Student) links for students to choose
from.
Message from the Dean
 Add more pictures
 Condense the message
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Include bullet points to convey information
Include bio – similar to SOE’s Dean (contact/education):
https://engineering.unm.edu/about/meet-the-dean.html

Analysis
Providing peer review feedback on advising websites is a non-threatening way of communicating
recommendations for more effective operations. The reviews allowed a reflection of information
presented through a student lens, which revealed that the language had a policy compliance tone
rather than a student-friendly tone. This peer review should have revealed that feedback could be
objective, structured, and offered suggestions for improved operations.
Recommendations for Improvement/Changes
The peer review process should include time at the end of the cycle to assess whether any of the
suggested changes were implemented. In the future, departmental visits will provide a more
thorough analysis of daily operations.
Verification or evidence used
A rubric developed in the 2017-18 academic year was used for this benchmark (Appendix AUO
D2B).
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Advising Assessment Report
Appendix

Appendix AUO A1 - New Student Orientation Evaluation Results
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Appendix AUO A1 - Chart A
Based on advising during New Student Orientation, I am confident in using LoboWeb to search
for classes on my own.
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Appendix AUO A1 - Chart B
Based on advising during New Student Orientation, I am confident in using LoboWeb to view my
class schedule.

Appendix AUO A2 - New Student Orientation Evaluation Results
Based on advising during New Student Orientation, I am confident in finding my advisor's calendar
in LoboAchieve.
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Appendix AUO B1A - College of Arts & Sciences Degree Review
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Appendix AUO B1B - Architecture & Planning Website Traffic
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Appendix AUO B1C - Anderson School of Management Degree Update Communication
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Appendix AUO B1D - College of Pharmacy Degree Requirement Update
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Appendix AUO B1E - Organization, Information and Learning Sciences New Program
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Appendix AUO B1F - College of Education New Webpage
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Appendix AUO B1G - Honors College Degree Requirements
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Appendix AUO B1H - College of Population Health UNM Degrees Review
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Appendix AUO B1I - School of Engineering Curriculum
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Appendix AUO B2A - Listservs
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Appendix AUO B2A - ListServs (cont.)
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Appendix AUO B2B - Social Media
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Appendix AUO B2C - CFA Message Board
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Appendix AUO B2D – College of Arts & Sciences (Listserv example)
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Appendix AUO C1A - Supervisor Onboarding Document
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Appendix AUO C1A - Supervisor Onboarding Document (cont.)
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Appendix AUO C1B - New Advisor Onboarding Document
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Appendix AUO C1C - Portfolio Instructions
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Appendix AUO C1D - Shadowing Learning Objectives
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Appendix AUO C2 - Advising Matters Feedback
AUO C2A Chart 1

AUO C2A Chart 2

AUO C2A Chart 3
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AUO C2A Chart 4

AUO C2A Chart 5

Fall 2018 Advisor Institute Feedback
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AUO C2A Chart 6

Spring 2019 Advisor Institute Feedback

AUO C2B

Fall 2018 Institute Agenda
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AUO C2C

Spring 2019 Advisor Institute Agenda
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Appendix AUO D1A – August 2018 Request for Equity Grids
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Appendix AUO D1B – Summary fact sheet issues at Provost’s Committee for Advising 9/20/2018
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Appendix AUO D1C – Excerpts from November 2018 presentation to Advisement Managers and
HR Agents

Page 46 of 49

Appendix AUO D1D – Special Provost Communique
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Appendix AUO D2A - 2018 Common and Transfer Advising Survey

Appendix AUO D2B - Rubric for website evaluation

Page 48 of 49

Appendix AUO D2C - Sample Email with feedback
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